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1. Part 1 - General information: Inclusion

The United Nations’ 2030 Agenda protects the principle that every person should reap the benefits of
prosperity and enjoy minimum standards of well-being through 17 Sustainable Development Goals that
aim to ensure all are free from poverty and hunger, have access to health, education, energy, and
information as a means to foster equal access to justice and inclusive and participatory decision-making,
and so, social inclusion (UN, 2015). However, they also acknowledge that social inclusion is a broad and
multidimensional aspect of society and so these measures alone will not suffice to reinforce inclusion
processes that must also be contextually and culturally adapted.

1.1 Definition of the topic

So, the UN offers a definition of social inclusion as the process of promoting participation in society,
specifically for the ones who are disadvantaged, by improving opportunities, access to resources, namely
economic resources, having their rights respected and being considered and listened to in policy making
(UN, 2016). This means that social inclusion is a process that aims to ensure equal opportunities for all,
creating opportunities to actively participate in society in all its dimensions: social, economic, civic, and
political thus combating poverty and social exclusion by empowering the ones who are at risk of
exclusion. Therefore, the concept of inclusion is highly dependent on its opposite, social exclusion, since
it aims to “leave no one behind” (UN, 2016).

The Commission of the European Communities has defined social inclusion as “...a process which ensures
that those at risk of poverty and social exclusion gain the opportunities and resources necessary to
participate fully in economic, social, political, and cultural life and to enjoy a standard of living that is
considered normal in the society in which they live. It ensures that they have greater participation in
decision making which affects their lives and access to their fundamental rights” (Commission of the
European Communities, 2003, p. 9).

Social exclusion can be defined as a set of social, economic, and political circumstances that hinder the
possibility of citizens to participate in all these dimensions of society for which the lack of material
resources (income, employment, land or housing, health care and education) are crucial determinants.
These circumstances affect people’s representation in society (and opportunities for claiming equal
rights, respect, and protection) and so, their individual and collective agency, ultimately undermining
social and political participation (UN, 2016). So, social exclusion is “...a complex and multi-dimensional
process. It involves the lack or denial of resources, rights, goods and services, and the inability to
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participate in the normal relationships and activities, available to the majority of people in a society,
whether in economic, social, cultural or political arenas. It affects both the quality of life of individuals
and the equity and cohesion of society as a whole” (Levitas et al., 2007, p. 9).

However, not only economic deprivation may generate social exclusion but also racism, discrimination,
xenophobia, and so many may be affected due to age, sex, disability, race, ethnicity, religion, migration
status, socioeconomic status, place of residence, sexual orientation and gender identity, which
demonstrate power inequalities in society. Therefore, the UN cites Popay and colleagues who define
exclusion as “...dynamic, multi-dimensional processes driven by unequal power relationships interacting
across four main dimensions—economic, political, social and cultural— and at different levels including
individual, household, group, community, country and global levels. It results in a continuum of
inclusion/exclusion characterized by unequal access to resources, capabilities and rights which leads to
health inequalities” (Popay et al., 2008, p. 2).

1.2 Basic scientific information

This entails that although poverty and social exclusion are distinct phenomena despite their connections
and so, not all socially excluded groups are necessarily economically disadvantaged given that social
exclusion is a multi-dimensional, relational and dynamic phenomenon that affects all areas of human
experience and development (Levitas et al., 2007). Thus, social inclusion is both a process and a goal
(UN, 2016) focused on participation in society for “people who are disadvantaged on the basis of age,
sex, disability, race, ethnicity, origin, religion, or economic or other status, through enhanced
opportunities, access to resources, voice and respect for rights” (UN, 2016, p. 20).

Moreover, the UN report “Leave no one behind” (2016) highlights key dimensions of exclusion as being
poverty, inequality and decent work; and prejudice and discrimination as fundamental barriers to social
inclusion. This means that within an educational intervention that aims to foster active citizenship and
social inclusion, these are crucial components that must be addressed. On the other hand, this report
analyses the patterns of social exclusion as impeding the access to opportunities (in education, health,
and other services); as being based on inequalities regarding access to resources as income and work
opportunities, which may generate poverty; and as producing inequalities in participation in political,
civic, and cultural life. So, all these dimensions must be considered in education for active citizenship
when addressing social inclusion.
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In order to intervene through education, be it formal, non-formal and informal forms of education, to
foster active citizenship, social inclusion, equal participation and social justice, research has
demonstrated that participatory strategies are the most effective to promote communities’
empowerment, collective agency, and emancipation.

For that, education and intervention must not be based on deficit definitions (e.g., youth as lacking active
citizenship skills and resources) but focus on promoting youth’s conscientisation of the social, economic,
and political context that surrounds them and how it impacts their individual and group circumstances
so that they may put into practice the knowledge, skills and competences they already possess, while
developing new ones to empower them and contribute to a sense of collective agency, crucial for social
and political participation towards inclusion (Freire, 1970/1972). However, many of the education
reforms have assumed that youth lack knowledge, competencies and values associated with active
citizenship (Ribeiro et al., 2016). Hence, this project’s resources should be inspired by participatory
methodologies and strategies, such as critical participatory action research methodologies that allow
“practice changing practice” (Kemmis, McTaggart, & Nixon, 2014, pp. 63—66), by promoting the
involvement of target groups in the process of action and research to transform their practices and/or
experiences.

Also, Youth-led participatory action research has proved to be an innovative, equity-focused effective
approach to promote youth’s sense of agency and empowerment (Ozer, 2017). The author defines this
approach as “a form of community based participatory research in which youth are trained to identify
and analyze problems relevant to their lives” in which youth research the issues they have elected and
“advocate for changes based on evidence” (Ozer, 2017, p. 2). These strategies have proven to promote
increased psychological autonomy, individual and collective sense of identity and purpose, psychological
empowerment, responsibility, critical consciousness, while addressing the inequalities youth experience
and so is especially important for youth who experience some kind of social exclusion due to ethnic,
emigration, economic, or sexual minority status (Ozer, 2017; Prati et al., 2020).

Moreover, these strategies offer an opportunity to promote active citizenship in a broad way. Indeed,
the definition of active citizenship has been much debated. Hoskins and Mascherini (2009, p. 462)
defined active citizenship as “Participation in civil society, community and/or political life, characterized
by mutual respect and non-violence and in accordance with human rights and democracy.”. This
definition has been criticized as a normative and value-based approach that informs a standard for the
“good EU citizen” according to Prati and colleagues (2020). Thus, they propose a definition of adolescent
active European citizenship (useful even though this project does not specifically target adolescents)
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that considers psychological citizenship (cognitive and affective bonds to a political community) and
participatory practices which refer to the active involvement within that community (Serek & Jugert.
2018 cit in Prati et al., 2020). Therefore, their definition of active citizenship includes interrelated
dimensions “such as participation in social and political life, and psychological orientations like positive
attitudes and identification with political institutions, feelings of efficacy and competence in engaging
with social and political issues (e.g., low political alienation), and institutional trust” (Prati et al., 2020,
p. 2). So, active citizenship education must encompass the socio-cultural dimension, promoting social
capital and an understanding of the socio-cultural context; the socioeconomic dimension, understanding
issues related with economic development and sustainability; and the political dimension, promoting
political capital (which entails political education) to encourage civic and political participation towards
social justice (Kersh et al, 2021).

This demonstrates the complexity of the endeavour of promoting active citizenship as well as the
importance of targeting young people at risk of vulnerability from a social inclusion point of view which,
as we have previously stated, entails economic and social class issues, as well as other social, cultural,
religious, and gender or sexual circumstances, without reinforcing oppression through
disempowerment, labelling and stigmatization. In turn, it is important to perceive youth and
disadvantaged youth in what they know and can offer, valuing their unique knowledge and experience
to build further and to empower them to collaborate and participate collectively, supporting them in
the development of strategies. This means that it is important to avoid reproducing a perspective of
active citizenship that simply focuses on promoting the development of skills that allow people to
participate in society as workers, and so, as producers and consumers, which legitimates neoliberal,
narrow interpretations of citizenship and participation (Kersh et al, 2021) but to promote active
citizenship in its broad conceptualisation as a means for emancipation.

1.3 Useful resources/additional Good Practices

In order to develop resources to promote active citizenship, social inclusion and participation a few
issues must be considered. On the one hand, intervention must promote experiences of high
developmental quality, such as role-taking processes, having access to the experiences, feelings, and
attitudes of others through peer interaction to promote social perspective (presenting problems that
expose people to the experience of the other and that generate cognitive conflict to promote
development through communication) (Ferreira et al., 2012; Piaget, 1977; Kohlberg, 1976). Indeed,
cognitive-developmental change is possible through the involvement in significant role-taking
experiences, guided reflection on those experiences in a supporting context that also challenges
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worldviews to promote their development, thus combining action, reflection, and integration of
experiences (Sprinthall, 1994). So, action must be real and meaningful, based on quality interaction and
collaboration in diverse contexts.

On the other hand, it is important to demystify preconceptions about youth being disaffected, alienated,
passive and non-participative in socio-political issues. Indeed, research has shown that despite a decline
in conventional political participation, youth participation may not be lowering but changing and using
non-conventional forms of participation (Ferreira et al., 2012; Malafaia et al., 2021). So, youth seem to
prefer anti-hierarchical institutions, expressive actions, civic groups, volunteering associations, NGOs,
etc. (Cruz et al., 2020; Ribeiro et al., 2016).

So, research has demonstrated that the absence of observable acts of participation does not necessarily
mean that youth are apathic. Malafaia and colleagues (2021) analyse participation in three dimensions
— emotional, cognitive, and behavioural — and find that youth may present complex patterns regarding
these: showing high levels of cognitive participation (seeking knowledge and information on socio-
political issues and revealing interest) and emotional participation (valuing participation and being
emotionally invested in socio-political issues) but low levels of behavioural participation. These patterns
could represent latent forms of participation or pre-political behaviours. Hence, it is important not to
dismiss youth’s perceptions, experiences and competences when intervening, valuing their knowledge,
skills, and alternative modes of intervention. Even more so, considering that those who at a certain point
reveal disengagement or alienation often present low levels of social and cultural capital and come from
socially and economically deprived backgrounds (Malafaia et al., 2021) and so are at risk of social
exclusion. Moreover, considering that youth seem to reveal a disillusion with conventional politics,
simply providing information and participation is not the solution, as the rise of populist and far-right
movements and parties has shown. It is crucial for political structures to address the issue of distrust in
political institutions and the lack of agency people feel they have in these matters (Malafaia et al., 2021).

1.4 Links

Declaration on Promoting Citizenship and the Common Values of Freedom, Tolerance and Non-
Discrimination through Education. Informal Meeting of European Union Education Ministers, Paris, 17
March 2015. http://ec.europa.eu/education/news/2015/documents/citizenship-education-

declaration en.pdf
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Council of Europe Charter on Education for Democratic Citizenship and Human Rights Education.
Recommendation CM/Rec(2010)7,
http://www.dge.mec.pt/sites/default/files/ECidadania/Docs referencia/edc charter2 pt.pdf

Council of Europe (2016). Competences for Democratic Culture. Living together as equals in culturally
diverse democratic societies. Strasbourg: Autor.
http://www.coe.int/t/dg4/education/Source/competences/CDC en.pdf

United Nations (1948). Universal Declaration of Human Rights. https://www.un.org/en/about-
us/universal-declaration-of-human-rights

Organizacdo das Nagdes Unidas (2015). Transforming our world: the 2030 Agenda for Sustainable
Development. http://www.un.org/ga/search/view doc.asp?symbol=A/RES/70/1&Lang=E

UNESCO (2014). Global citizenship education: Preparing learners for the challenges of the 21st century.
Paris: Autor. http://unesdoc.unesco.org/images/0022/002277/227729E.pdf

Berkeley University Resources for Youth-led participatory action research http://yparhub.berkeley.edu/

1.51deas how to structure the Module

Considering this literature review, the resources developed must:

e Consider the analysis of the questionnaires and focus groups to address youth’s needs
and experiences

e Consider all contexts in which citizenship education may occur

e Propose meaningful activities for youth

e Respect different cultural and religious experiences

e Respect different forms and levels of participation not prescribing adequate forms of
participation: considering active and passive political participation within conventional
forms of participation, but also considering non-conventional forms of participation,
which are currently preferred by youth

e Promote peer support and peer learning

e Foster the conscientization of the impact of social, cultural, and political structures on
individual circumstances

e Encourage the adoption of meaningful and experiential forms of learning
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e Foster collective forms of empowerment within community development instead of
individualised forms that responsabilise people for their action or lack of it - focusing
solely on individuals and their development, on their social skills and responsibilities

2. PART 2: Active Citizenship in your country

2.1Relevance of topic plus general information

Portugal only started addressing citizenship issues after the revolution of 1974 when democracy was
restored after 40 years of an authoritarian regime. This was achieved through activities as student civic
service and introduction to politics in secondary education that were implemented in the first years after
the revolution (Ribeiro et al., 2016). However, as the authors describe, only after Portugal joined the
European Community, a new Education Act (1986) introduced education for citizenship and democracy
as an important responsibility of basic and secondary education, creating a curricular area of personal
and social education (Menezes, 1999). In the late 1990s, along with European directives, there was a
curricular revision that considered citizenship education to be a transversal main goal, and in 2001 a
curricular reorganization created curricular areas both through curricular units and through transversal
projects for different levels of education (Menezes, 2003; Ribeiro et al., 2016). Nevertheless, during the
economic crisis the country faced in the aftermath of the global financial crisis, a right-wing government
eliminated both curricular areas in 2012 and 2013 leaving the decision on how to address citizenship
education up to the schools, demonstrating ambivalence towards this “priority” and confirming policy
inconsistency (Ribeiro et al., 2016).

2.2Current trends

With the present government, which has been in power since 2015, the National Strategy for Citizenship
Education was created in January 2017 as a result of a Work Group that focused on Citizenship Education
to set out the strategies for it to be implemented in all levels of schooling. This Work Group was
composed of representatives from the Ministry of Education, the Ministry responsible for Citizenship
and Equality, the Commission for Citizenship and Gender Equality, the national education directorate,
the network of school libraries, the national health directorate, Portuguese municipalities, and
academics in the area from relevant Universities and institutions.
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This strategy outlines public education in citizenship and created the curricular component titled
Citizenship and Development which is implemented as follows: transversally for students of the 1%t level
of basic education (6-10 years); as an autonomous curricular unit in the 2" and 3™ levels of basic
education (10-15 years); and as a transversal component of secondary education (15-18 years) with the
contribution of all subjects. It aims to promote an active and responsible participation of all citizens in
the construction of more inclusive, just, and equitable societies in the framework of democracy, respect
for diversity and human rights through a threefold impact in individual civic attitudes, interpersonal
relationships, and social and intercultural relationships (Estratégia Nacional de Educacdo para a
Cidadania, 2017).

Regarding non-formal and informal citizenship education, in 2018, the first National Plan for Youth was
launched to develop public transversal policies for the Portuguese Youth. This plan was created to guide
the implementation of the objectives of sustainable development in the country with youth and aimed
to foster articulation between different ministries to develop policies for youth inclusion in community
development, participatory citizenship and volunteering, including measures to support youth
associations, foster volunteer work and promote political literacy, in various areas (education,
employment, housing, health, higher education, quality of life, sports, culture, justice, environment,
agriculture, social security, sustainability, fighting poverty, equality, inclusion and migrations). The
Instituto Portugués do Desporto e Juventude (Portuguese Institute for Youth and Sport) coordinates this
National Plan for Youth and provides support in various areas (sports, citizenship and participation,
culture and creativity, formal and non-formal education, health, employment, entrepreneurship,
housing), namely supporting the creation of Youth Associations, supporting, and disseminating
volunteering activities, and citizenship projects for youth.

2.3Stakeholders on local, national or European level

In Portugal these national policies are implemented by public and private schools, often with the support
of NGOs, Universities and Research Institutions which offer know-how and support in teachers’
continuous training and intervention. These interventions often receive support from municipalities
(which have been encouraged to create Municipal Councils of Youth) and specific institutions and
projects, such as representatives from the High Commission for Migration, from the Commission for
Citizenship and Gender Equality, among others. An example of a funded project in this area, which will
be further addressed is “Projeto Escolhas”. Nationally all the abovementioned institutions that were
part of the Work Group are relevant stakeholders, along with associations and unions that represent
teachers who often report lacking training in this area. Another relevant stakeholder is the
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abovementioned Portuguese Institute for Youth and Sport, which articulates with other institutions as
the Conselho Nacional de Juventude (National Council for Youth) and the Fundacdo da Juventude (Youth
Foundation).

At a European and International level, all the most important institutions and documents developed by

them are considered and used, namely the European Commission and its institutions, the United
Nations, the Unesco, among others.

3. PART 3: Definition of 3 good practices

3.1Good practice 1: Programa Escolhas
http://www.programaescolhas.pt/ (Portugal)

Governmental funded projects that are developed by applicating organisations (uniting municipalities,
schools, and NGOs) to foster active citizenship and social inclusion of children and youth (6 to 30 years)
from deprived socioeconomic contexts, namely youth with an immigration background and ethnical
minorities, as the Roma population (Jardim & Silva, 2022). These projects are implemented with
activities that are developed with and by the students and has been a recognised project in the country
with positive results since 2007.

3.2Good practice 2: Plataforma Nacional de Educac¢ao para a Cidadania
https://cidadania.dge.mec.pt/ (Portugal)

The National Strategy for Citizenship Education that was created in 2017 through a work group organised
by the Ministry of Education proposed the creation of an online repository to share practices, resources
and to promote network between educators, schools, and stakeholders. Therefore, the Plataforma
Nacional de Educacdo para a Cidadania (National Platform for Citizenship Education) was created and
offers orientation, resources and activities for 18 areas, namely: Human Rights, Gender Equality, Health,
Sexuality, Institutions and Democratic Participation, Citizenship, among others. It is an important
resource for teachers so that they can implement the national strategy for citizenship education in all
schooling levels.
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3.3Good practice 3: CATCH-EYoU Toolkit — practices of active
participation” developed within the Horizon 2020 project
“CATCH-EYoU — Constructing Active Citizenship with European
Youth: Policies, Practices, Challenges and Solution -
https://www.catcheyou.eu/

This toolkit offers means to support youth in identifying potential forms of participation in different
contexts and offers insights on how to foster engagement. The toolkit briefly presents strategies to
improve the experiences of participation, namely negotiating differences by focusing on the exchange
of experiences and communication; maintaining interaction through small activities developed through
co-creation and participatory strategies; seeking support from experienced people and professionals;
etc. Moreover, this project implemented participatory action research activities, namely in Portugal,
demonstrating the importance of participatory strategies to promote active citizenship.

4. PART 4: Focus Groups and Questionnaires

4.1Focus group’s findings

Six youth workers/educators were involved in the focus group: Claudia Luisa (Psychologist and lecturer
in social education at the University of Algarve); Rosana Santos (Psychologist and Head of the
Municipality of Maia's youth office, involved in the municipal youth plan and responsible for the
municipal volunteering centre; Rita Magalhdes (member of the Movimento Transformers - Youth
Association that works in partnership with schools, youth educational centres and non-formal
education, encouraging participation and volunteering); Joana Soares (Project Manager at the Youth
Foundation, working mostly on promoting employability); Isabel Lago (Sociologist with a specialisation
in social inclusion and Espaco T's Head of the Training department, responsible for vocational training
(15 to 29 years old), and employment support department); Sérgio Godinho (trainer in citizenship and
social inclusion at the Escola Profissional Agostinho Roseta).

Regarding the definition of active citizenship, participants offered broad conceptualisations, such as:
participation of people in diverse social and public areas; political, social and educational action; a broad
way of being and living; the possibility of being heard, and as potential for empowered socio-political
action. Participants considered that young people are still not heard enough and that it is necessary to
approach young people on what is happening in the world socially and politically to foster their interest
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and engagement with such issues. They critiqued the traditional strategies used to disseminate political
information, considering it must be more holistic and humanistic, using the communication channels
that youth privilege, as well as their communication styles ("Speaking the Language of Youth”), while
also exploring their expectations and the topics they are interested in.

In what concerns young people’s needs to become more actively engaged in civic society and in their
social and political environment, some participants considered that often intervention with youth
adopts instrumental approaches and so, young people may feel used and instrumentalised. In contrast,
it is important to develop adequate needs assessment and diagnoses of the reality in which we are going
to intervene with the youth, involving them from the start and addressing their needs, opinions and
priorities, so that they can feel their participation is meaningful, fruitful and impactful.

To achieve these goals, participants proposed a thorough dissemination of good practices, fostering
leadership skills, and encouraging youth and community’s involvement by fostering close relationships
and facilitating access to activities. It would also be crucial to activate those who work and are involved
with young people, training them on how to adapt to youth, understanding and valuing what has
meaning to young people. This would facilitate the process of adaptation to suitable strategies to reach
youngsters (apps, videos, others), using the tools they use (Discord, tiktok...) and facilitating young
people’s capacity to take the lead.

Moreover, participants in the focus group highlighted the importance of promoting the development of
life skills and critical thinking skills from childhood. This would contribute to a greater awareness of the
relevance and impact of social and political issues. Indeed, participants considered that youth feel
politics as something distant and unreachable, which contributes to a demotivation to participate
politically. So, the promotion of critical thinking skills must be based on current social and political issues
that may interest youth and accompany the evolution of society.

In what concerns strategies for developing educational resources, participants emphasised the
usefulness of resources created by young people for young people, according to their needs through
participatory strategies. This entails involving them in the act of creating projects and activities and
fostering their capacity to build support networks and resources with all members of society.
Furthermore, participants proposed the use of constructivist and human development centred models
as the most adequate for promoting youth education and civic engagement through formal, informal,
and non-formal education, considering it is also efficient to use existing resources but adapting them to
the needs of young people. Taking into account young generations’ preferences, they proposed the use
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of resources based on gamification strategies, with levels and rewards throughout the learning process
to encourage progress in the activities. They also mentioned a set of key strategies such as: putting
young people in the roles of others through role-plays (e.g., in the field of human rights), use group
dynamics and games; organise bootcamps (e.g., field week with the learners to explore the community,
so that they can feel what its needs are in loco, facilitating the creation of bonds and relationships
between people); international volunteering to show different realities and personal experiences.

Finally, participants in the focus group offered some suggestions for the elearning platform: the
importance of fostering interaction; the usefulness of redirecting learners to other platforms or content;
privileging scientific content at the basis of all activities and resources; including various check points
along the way to offer greater accompaniment throughout the learning experience, making the
course/platform a challenge, like "building a city/project/idea". Moreover, participants highlighted the
importance of offering a clear and straightforward presentation of the elearning course and its
activities, so that young people understand what they are going to do there and what they are going to
gain from it, in a meaningful way. Additionally, participants considered that for younger age groups, this
kind of activities must be integrated into the classroom, while for older groups it may take place online,
through more autonomous activities and asynchronous teaching-learning strategies.

4.2 Questionnaire’s findings

Rightchallenge collected 100 responses to the questionnaire aimed at exploring young people’s needs,
experiences, and interests in active citizenship engagement. Regarding the characterisation of the
sample, from these participants, 62% were between 18 and 24 years old; 18% between 25 and 30 years
old; and 20% between 31 and 35 years old. Regarding their occupation, most were studying (64% of
participants) though some were also working; 4% were unemployed; and 32% were working.

In what concerns their experience of participation, from the complete sample, only 5 participants had
never had a participation experience, either for not having the opportunity (2 people), or not being
interested in having one (3 participants). All the others had some form of participation: 69% in volunteer
work; 35% participants have been involved in cultural/sports associations; 34% in student associations;
25% in community activities; 28% in youth organisations; 5% in human rights associations; 8% in
environmental associations; 6% in political parties; 1% had an internship at the Portuguese Institute for
Youth and Sports; 1% in a junior company. Some who had participation experiences also mentioned that
they have not participated more because of personal organisation difficulties or due to the lack of
opportunities in their local community.

R,'gkwmﬂeﬁe KU dp & cper @ c o5 ic [@dieBerater _\éﬁgfba'



Co-funded by
the European Union

The content of this publication represents the views of the author
only and is his/ her sole responsibility. The European Commission

does not accept any responsibility for use that may be made of

the information it contains.

A content analysis of participants’ proposed conceptualisations of active citizenship can be analysed
through the frequency of main words/concepts presented in table 1. Some of the conceptualisations
were: “A person with an interest in the community, in the state of the country, who votes. | also consider
an active citizen a person who is part of organisations that help the community, from sports to
volunteering.”; “participative, caring, aware of the context of his/her community, goes beyond civic
duties”; “Involved in the community, has a sense of initiative and proactivity”; “To participate in local
life, to have a say in political matters and to vote, to understand and have information about the country
if it is necessary to intervene in a situation”. However, some participants reduced the definition of active
citizenship to activity in the world through work or studies (e.g., “Active citizen in my point of view is the
one who exercises some function either as a worker or as a student”; “Student or worker”; “to always
walk back and forth working”), demonstrating there are still needs regarding young people’s knowledge
on active citizenship. Below we present two types of word clouds based on these definitions: one that
is more focused on representing frequency, and another that reproduces some of the main definitions
proposed (Figures 1 and 2).

Frequency Word

46 | citizen, citizenship, civic

33  community

33  society

34  active, actively, actions

18  participate

17  involved

12  rights

11 activities

10 @ participates
9 voting
8 political, politics, socio-political
8 country

Table 1. Most used word’s frequency regarding participants’ definition of active citizenship
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Figure 1. Word cloud regarding participants’ definition of active citizenship based on frequency
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Next, we will present graphics summarising responses to each of the topics covered in the questionnaire,
along with the means for each question.

Democratic Attitudes and Values

The state encourages the active
involvement and civic participation of...

Young people are interested in participating
in public affairs and getting involved in...

Young people have many opportunities to
participate in decision making

COVID-19 pandemic has suppressed the
voice of young people

The concept of democracy has changed
during the last few years.

i

0% 10% 20% 30% 40% 50%

M strongly agree (5) 4 m3 m2 MEstrongly disagree (1)

Figure 3. Participants’ opinions on Democratic attitudes and values

So, on a scale from 1 (strongly disagree) to 5 (strongly agree), the means for the aforementioned
questions show participants consider the state does not encourage enough young people’s civic
participation (2,66); they tend to consider young people are somewhat interested in participating (3,28);
they consider young people do not have many opportunities to participate (2,85); they seem undecided
if the COVID-19 pandemic had some effect on suppressing young people’s voice(3,04); and they consider
the concept of democracy has changed to a certain degree in the last few years (3,72).
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Human Rights

| am active in social media on human rights issues

| promote human rights issues in my...

| care about human rights in the world

| care about human rights in my country

I
| carry out activities of peer human rights education e
I
n
——
i
——
-

| work to ensure that human rights are respected

0% 10% 20% 30% 40% 50% 60% 70%

H Veryoften(5) m4 m3 W2 HNever(l)

Figure 4. Participants’ experiences of Human Rights activism

This sample seems to be rather concerned with human rights issues (cognitive and emotional
participation) but showing low levels of active (behavioural) participation on these issues. So, they seem
to work to often to ensure that human rights are respected (4,14); they care about them in their country
(4,51) and in the world (4,44). However, the mean for their promotion of these issues at
school/university and work is lower (3,72) and even more so for enacting peer human rights
education activities (2,81), as well as for social media activity on these issues (2,87).

Sustainable Development

]
How concerned are you with social sustainability s

F

How concerned are you with economic sustainability

How concerned are you with environmental
sustainability i

0% 10% 20% 30% 40% 50% 60%

H extremely concerned (5) 4 m3 ®H2 HEnotconcernedatall (1)

Figure 5. Participants experiences and concerns on sustainable development
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In general, participants seem to be quite concerned with sustainability issues, mostly environmental
sustainability (4,28 mean) and less for economic sustainability (4,13), and social sustainability (4,31),
which confirms the need to develop awareness raising educational activities on these issues, given the
interconnectedness between them and their social, economic and political impact for social inclusion.
Moreover, 18% of participants have never heard of the 17 Sustainable Development Goals (SDGs), 45%
have heard of some of them, and 37% have heard of them all. Regarding what young people can do
regarding environmental, social and economic sustainability in terms of civic engagement, activism or
advocacy, participants showed a great awareness of the potential of their participation, mentioning
possible actions such as “...become more conscious people in relation to consumption (...) if we avoid
over-consumption, we are having a positive impact on both the environment, the economy and, as a
result, society.”; “More involvement and more initiatives.”; Raise awareness”; “Be more responsible
with the environment”; “study, read political and social news”; “...reflect more and more on the reality
in which we live.”; “Collaborate with initiatives in the schools/institutions (...) and practice in their daily

”, u

lives the ideals of environmental, social and economic sustainability”; “Pressure society, governments
and large companies”; “...create new platforms for discussion and debate or promote mass mobilisations
on these issues. However, it should be mentioned that nothing will change without a profound reform
of aspects related to the prevailing ideological/social/economic system, which emphasises the role of
"less young" age groups.”; “...speak out for the causes listed above. In addition, it is essential that more
young people gain access to political decision-making positions at local and national level. Breaking the
usual and excessive protectionism of the political class in Portugal, the parties should try to involve
young people outside their usual support base (party youths). In other words, they should involve young
people from the most diverse areas in order to transform their expectations into effective actions and
measures.”; “...create environmentally/socially/economically viable systems. (..) 1) Dismantle the
organizations that perpetuate environmental/social destruction at all costs - i.e.
dissent/return/inheritance; 2) Starting projects/groups/companies/organisations/whatever that help
build a new world independent of fossil fuels and that help mitigate the consequences of warming - i.e.
vertical farming, artificial meat, new water/energy harvesting methods, sustainable architecture...
basically anything that makes human life more adapted to a world without 'nature' (as we know it).”;
“Unite and make yourselves heard. Peaceful demonstrations to show that in the future, the people who
are destroying the planet in environmental, social and economic terms, will no longer be here, but we
will. And we will have to live with all the consequences. It is also very important to join
associations/organisations that fight for these causes because, besides fighting for something that

affects us so much, it also develops us”. Below is a word cloud of the complete responses_:
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Figure 6. Word cloud of the responses on what young people can do regarding environmental, social and economic
sustainability in terms of civic engagement, activism or advocacy

Experiences of socio-political participation during the last
12 months

Vote in elections

Sign a petition on the Internet

Link news, music or videos with social or political content to my...

Boycott or buy certain products for political, ethical, or...

Participate in political actions that might be considered illegal...

Wear a bracelet, sign or other symbol to show support for a...

Do volunteer work

r'll’”" I

Attend a public meeting or demonstration dealing with political...
0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

M Very often (5) 4 m3 m2 HNever (1)

Figure 7. Participants’ experiences of socio-political participation during the last 12 months

Rmkwm[e@e KP4 cmper @ sl [deperer \FRuL!



I Co-funded by
: the European Union
The content of this publication represents the views of the author
only and is his/ her sole responsibility. The European Commission

does not accept any responsibility for use that may be made of
the information it contains.

When analysing means for each of these questions, results seem to suggest that participants favour
conventional forms of participation (vote in elections with the highest mean - 4,32). They do not ascribe
to forms of participation that might be considered illegal (1,51) but they also do not seem to favour legal
forms of demonstration (2,56). So, they seem to prefer consumer-based actions (boycotting or buying
certain products - 3,55); signing online petitions (3,5); linking social or political content to friends, family
or acquaintances (3,26); doing volunteer work (3,17); not tending to adopt political symbols to show
support for causes (2,53).

Skills for civic engagement

Summarise what another person said to make sure |
understood

Listen to conflicting viewpoints and identify where they agree
and disagree

Contact someone in a leadership position about a problem
Express my views to others in-person or in writing

Get other people to care about a problem

i

Create a plan to address a problem

0% 5% 10% 15% 20% 25% 30% 35% 40% 45% 50%

B very much like me (5) 4 m3 m2 mnotatalllike me (1)

Figure 8. Participants’ self-assessment of their skills for civic engagement levels

These means show that participants tend to self-assess better on expressing their views (4,04); listening
to conflicting viewpoints (3,96); getting others to care about an issue (3,93); and creating a plan to
address a problem (3,91); and finally summarising other people’s statements and seeking feedback
(3,71). The only skill with a lower mean in terms of self-assessment was focused on contacting people in
leadership positions to address a problem (3,13), and so this would be a crucial area to focus on.
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Media Literacy

The texts, reports, etc. in various media formats are
tailored for young people (language, graphics, content,
etc.)

| am aware of the social media privacy settings on my
accounts

Social media is a good source for getting news

Traditional media (newspaper, TV, radio) consider the
views of young people in their news and reports

il

0% 5% 10% 15% 20% 25% 30% 35% 40% 45%

B Strongly agree (5) 4 m3 m2 mStrongly disagree (1)

Figure 9. Media Literacy and participants’ assessment of media

The analysis of the means for these questions shows that participants tend to be aware of social media
privacy settings and are concerned with these issues (3,93). However, the mean is lower regarding their
appraisal of the adaptation of texts and reports for young people, which may indicate that there are still
needs in this area (3,22). Finally, they tend to disagree or be “on the fence” regarding the quality of
social media as a source for news (2,96) and seem to tend to disagree that traditional media consider
the views of young people in their reports (2,84).

Regarding the level of activity online (commenting, posting or even writing articles for blogs/websites
etc.), 88% participants do not consider themselves to be active in this scope, did not answer or stated
they would rather not answer. From these responses, it is worth noting that one prefers other meeting
spaces; another prefers to keep opinions private (“...personal opinions that may (...) be misinterpreted,
in addition to the privacy factor of each individual's opinion/vote.”); another avoids “sharing my detailed
opinion so as not to cause any kind of upset”. Finally, one participant that does not have a high level of
activity has previously written about environmental issues for newsletters from academic groups. So,
only 12% of them consider they are and mention the following areas of interest and intervention:
geopolitics, international context; history; philosophy; environmental sustainability; human rights
especially of the LGBTQ+ community; mental health; and the world in general. One participant aims to
“engage people about the importance of the social causes | believe in and defend”. In what concerns
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the media used for this interaction, one participant mentioned LinkedIn; another a monthly magazine
of the organisation they belong to; and another mentioned their blog/website.

5. PART 5: Summary

Based on the desk research, the findings collected through the focus groups with youth workers and
educators, and the quantitative data collected with young adults (between 18 and 35 years), it is possible
to identify key issues that must be considered throughout this project and in the development of
educational resources:

e Offering theoretical bases for all topics (e.g., considering the needs on the 17 Sustainable
Development Goals) and providing examples of participation (e.g., considering the high
levels of concern with human rights issues and the lower levels of participation, and the
low levels of participation in some of the examples provided in the questionnaire,
favouring what could be considered individualised forms of participation)

e Promoting the knowledge and skills for being able to develop projects and initiatives in
active citizenship - from the idea to the proposal and its presentation (considering the
low levels regarding the skill “contacting people in leadership positions to address a
problem”)

e Promoting media literacy and strategies to cope with social media challenges
(considering the low levels of activity in this scope)

e Develop meaningful and experiential activities for learners and involve them in their
development through participatory strategies

e Promote critical thinking and the conscientization of the impact of social, cultural, and
political structures on individual circumstances (fostering cognitive and emotional forms
of participation) through political education

e Promote the exploration of the world in all its dimensions, fostering taking action
(simulated or in real settings), and then reflection and integration of experiences
(fostering action towards participation)

e Foster collective forms of empowerment so that learners can go beyond individualised
forms of participation and can collectively collaborate for the transformation of the
world

e Adapting resources, materials, discourses and means of communication to young
people’s preferences

e Using interactive strategies (e.g., gamification; role-plays group dynamics; proposing
international volunteering experiences or others)

e Including check points in the eLearning platform and offering a clear and straightforward
presentation of the eLearning course and its activities
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